
Myth-busting Deferment Webinar: 
The Sequel
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Identifying and debunking more of the most common myths 
associated with the process to defer receipt of a standard 

diploma for students with disabilities.

This training was developed by Project 10: Transition Education Network, an Individuals with Disabilities Education 
Act (IDEA) funded state project through the Florida Department of Education (FDOE), Bureau of Exceptional 

Education and Student Services (BEESS).

Presenter
Presentation Notes
Franklin:

“Thank you for attending this brief, but informative “Myth-busting Deferment Webinar: The Sequel!” 

A few housekeeping items before we start:
This webinar is being recorded but for internal purposes only. We will post the PPT slide deck to our website following the event. Specifically, the location on our website for the slides will be under “What’s New” and “Past Conference/Webinar Materials and Presentations”
Please sign in to our webinar by clicking the link provided in the chat box. Thank you Cat for providing this link. We will try to post it a few times during the webinar in case you miss it.
There will be no audience Q & A for today, as we are tight on time, but please feel free to post questions in the chat box and or reach out to us (P10) via your designated Regional Transition Representative (RTR) and we can certainly provide follow-up technical assistance and support.

My name is Franklin Coker and I am the Project 10 Assistant Program Director. My team and I developed this 45-minute session to debunk common myths associated with the process of deferring receipt of a standard diploma for students with disabilities in the state of Florida. We will also briefly highlight Project 10’s team members and our website, and close with helpful trainings and publications.” �



Timeline: How We Got Here
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 Legislation passed in Florida during the 2014 session (SB 840) repealed the special 
diploma statute effective July 1, 2015.

 Deferment of receipt of a standard diploma process began July 1, 2015

(s. 1003.4282, F.S.).

 Deferment-related technical assistance, resources (including a Deferment FAQ 
document) and trainings were developed (including multiple updates) by Project 10 
as a result of 2015 legislation.

 January and May 2024: Project 10 facilitated statewide Myth-busting Deferment 
webinars. (PPT can be found at: http://project10.info/DPage.php?ID=188#NS107) 

 December 2024:  A “Part 2” Myth-busting Deferment webinar is facilitated by 
Project 10

Presenter
Presentation Notes
Franklin:

“Since 2014-2015, when Florida legislation repealed the Special Diploma and introduced the process to Defer Receipt of a Standard Diploma, Project 10 has been providing school districts and secondary transition stakeholders with technical assistance, resources and training on this important topic.

At the beginning of 2024, Project 10 facilitated a statewide webinar to debunk a variety of deferment myths. Up to that point, we had collected multiple inquiries and anecdote's from school districts and stakeholders, and in collaboration with the Florida Department of Education, Bureau of Exceptional Education and Student Services (FDOE, BEESS), crafted a Deferment Frequently Asked Questions (FAQ) resource and companion Deferment Myth-busting webinar. 

The Deferment webinar was so well received in January, 2024 that we at Project 10 facilitated a live rebroadcast of the same webinar in May, 2024. 

By the way, the PPT slides from the Myth-busting Deferment “Part 1” webinars can be found at the link on the screen- the P10 “What’s New” page I mentioned earlier.

Just over 6 months later, and with Deferment remaining a high-demand topic for support and technical assistance, we were able to recently expand the FAQ resource to include additional inquiries, and concurrently develop a new Myth-busting Deferment presentation-- which is what we are excited to present this afternoon.

I am now going to pass it over to Donna Phillips, our Project’s Director and Principal Investigator”




http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1003/Sections/1003.4282.html
http://project10.info/DPage.php?ID=188#NS107
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Regional Transition 
Representatives
Region 1: Tracy Dempsey, M.S., L.D.S.

tracydempsey@usf.edu

Region 2: Leigh Ann Hale,
M.Ed. Leadership

hale37@usf.edu

Region 3: Kim Thorne, B.S. SpEd.

kthorne1@usf.edu
Region 4: Federico Valadez, M.Ed.

fvaladez@usf.edu

Region 5: Lisa Friedman-Chavez, B.S.
Psychology

Lfchavez@usf.edu

Region 6: Nicole Klees, M.S. CCC-SLP

enklees@usf.edu

Bureau of Exceptional Education and Student Services (BEESS):
 Noal Weiland, B.S. Elementary Ed.
State Lead for Secondary Transition
Noal.Weiland@fldoe.org

Project 10 Leadership:
 Donna Phillips, Ed.D. 
Director and Principal Investigator
dphillips5@usf.edu

 Franklin Coker, Ed.S. 
Assistant Director
fjcoker@usf.edu

 Macy Radosevich, B.S. Family and Child Sciences
Program Planner Analyst
mbentley@usf.edu

Presenter
Presentation Notes
Donna:

“Thank you, Franklin. Before we begin with the myths, let’s introduce our Project 10 Team, many of whom will be participating in this webinar! Project 10 staff members include six Regional Transition Representatives. Note that Region 1 is in North Central Florida with Regions 2 through 5 going down the peninsula of Florida, and culminates with Region 6 in the West Central Florida.

[Briefly Introduce the Team]

Our office support and Project headquarters are located on the campus of the University of South Florida in St. Petersburg. 

Our Program Planner/Analyst, Macy Radosevich, supports our team in numerous ways. RTRs live throughout the state and in their regions to provide more efficient and effective support to their districts. Serving Region 1 in the North Central part of the state, is Tracy Dempsey. Leigh Ann Hale provides transition guidance to Region 2 in the Northeast; Kim Thorne serves the East Central, Region 3; Freddy Valadez provides transition assistance to the districts in the West Central, Region 4; Lisa Friedman-Chavez serves South Florida, Region 5, and Nicole Klees supplies transition guidance in Region 6, Northwest, Florida.

We are happy to introduce Florida’s Bureau of Exceptional Education and Student Services (BEESS) State Lead for Secondary Transition, Noal Weiland! (Note: If she is on the webinar, acknowledge her).

Now, let’s get into some debunking. I will start us off and then pass the baton to the rest of our team, starting with Tracy Dempsey.”




mailto:Noal.Weiland@fldoe.org
mailto:dphillips5@usf.edu
mailto:fjcoker@usf.edu
mailto:mbentley@usf.edu


Deferment Belief

All students with disabilities with 

individual education plans are entitled to 

defer receipt of a standard diploma to 

enroll in a program of their choosing.
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Presenter
Presentation Notes
Tracy:

Let’s start off with a fairly common deferment belief.

“All students with disabilities with individual education plans are entitled to defer receipt of a standard diploma to enroll in a program of their choosing.”

(press arrow or space bar to show animation)

“This is definitively a myth. Let’s show why this is incorrect- let’s peel back the layers to that onion.”











Section 1003.4282(9)(c), Florida Statutes (F.S.):

A student with a disability who meets the standard high school diploma requirements in 
this section may defer the receipt of a standard high school diploma if the student:

1. Has an individual education plan that prescribes special education, transition 
planning, transition services, or related services through age 21; and

2. Is enrolled in accelerated college credit instruction pursuant to s. 1007.27, F.S.
industry certification courses that lead to college credit, an early college program, courses 
necessary to satisfy the Scholar designation requirements, or a structured work-study, 
internship, or pre-apprenticeship program.

5• P10 Graduation Options Chart

Presenter
Presentation Notes
Tracy:

“While it is true that all students with disabilities (and their parents) are required to be informed of (and understand) the deferment process, students must meet certain criteria in order to be eligible to defer receipt of their standard diploma.

As you can see on the slide, Section 1003.4282(9)(c), Florida Statutes defines a few requirements that must be met in order for a student with a disability to defer receipt of their standard diploma. 

First, a student with a disability must meet requirements for a high school standard diploma. In Florida, there are multiple options for students to earn a standard high school diploma, including an option for students with the most significant cognitive disabilities. Please visit P10’s website to view the “Graduation Options Chart” publication for more information.

Next, a student with a disability must not only have an IEP, but an IEP that prescribes special education, transition planning, transition services, or related services through 21. Most students with disabilities will not need transition services through age 21. They will graduate and take receipt of their earned standard diploma along with their non-disabled peers.

Finally, a student with a disability must be enrolled in one of five extended transition program areas: accelerated college credit instruction, industry certification courses that lead to college credit, early college program, scholar designation courses, or a structure work-study, internship, or pre-apprenticeship program.





http://www.leg.state.fl.us/statutes/index.cfm?App_mode=Display_Statute&Search_String=&URL=1000-1099/1003/Sections/1003.4282.html#:%7E:text=A%20student%20must%20pass%20the%20statewide%2C%20standardized%20Algebra%20I%20EOC,a%20standard%20high%20school%20diploma.
http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&Search_String=&URL=1000-1099/1007/Sections/1007.27.html
https://usf.box.com/s/yz53lx20gtss5fzo0ytyah1kqybh5zlc
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A few important points related to deferment-eligible programs:

 Deferment program descriptions, including statutory references, can be found at 
http://project10.info/DPage.php?ID=376.

 Some deferment programs require prerequisites and other eligibility considerations

 A majority of students with disabilities who are eligible to defer do so in a structured 
work-study program. 

 For structured work-study programs, a continuum of support is required to provide 
free and appropriate public education (FAPE) for all students with disabilities.

Presenter
Presentation Notes
Tracy: 

“Here are a few important points regarding deferment eligible programs:

All deferral programs that have statutory eligibility requirements must be followed. Descriptions and statute or rule language can be found on Project 10’s Deferment webpage found at: http://project10.info/DPage.php?ID=376

A structured work-study program is an umbrella term that could encompass an almost infinite variety of programs and/or programming components to meet the needs of students. Most students eligible to defer end up enrolling in some form of a structured work study program.  School districts provide a range of structured work study programs to meet the academic, employment, and/or independent living needs of enrolled students.

For structured work study programs, there must be a continuum of support to provide free and appropriate public education (FAPE) for all students with disabilities who require specialized instruction, transition services or related services , including those with the most significant disabilities. Some students with disabilities who require specially designed instruction, related services, transition planning and/or transition services may require skills related to pre-vocation, daily living, and/or independent functioning as part of a structured work-study deferment program. In addition, considerations by an IEP team can include measurable postsecondary goal attainment, medical and/or health needs/plan, agency linkages/supports (particularly Agency for Persons with Disabilities), relevant community resources and expanded IEP team participants, as appropriate, to support transition of the student from K-12 to postsecondary.” 







http://project10.info/DPage.php?ID=376
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A few more important points related to deferment-eligible programs:

 IEP amendments might be necessary prior to a student starting a deferment program.

 IEP teams use qualitative and quantitative data in a student’s IEP to assist with appropriate 
deferment program recommendations.

 Pertinent sections of an IEP related to a student’s deferment program fit might 
include:

• Present Levels of Performance

• Course of Study

• Annual Goals

• Measurable Postsecondary Goals

Presenter
Presentation Notes
Tracy:

“Here are additional points regarding deferment eligible programs:

The IEP for a student who will defer may require amendments prior to the start of the program. Make edits to reflect the nature of the program being entered. The IEP for a student who will defer may require amendments prior to the start of the program. For example, IEP teams will ensure that structured work-study programs will help students to achieve their measurable postsecondary goals.

IEP teams must consider data incorporated into a student’s IEP to assist in determining an appropriate deferment program consideration. Particular sections of an IEP that lend themselves to selecting a good “student-program” fit might include: Present levels of academic achievement and functional performance, course of study, annual goals and objectives, and measurable postsecondary goals.  Furthermore, a particular deferment program’s academic rigor, safety protocols, and independence and autonomy requirements may help determine an appropriate match.

Let’s move on to another myth with Lisa Friedman-Chavez.”






Deferment Myth

Enrollment in a deferment program 

requires students to participate in a daily, 

Monday through Friday, full-time schedule. 
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MYTH!

Presenter
Presentation Notes
Lisa:

“Thank you, Tracy!  Another deferment myth is the following: Enrollment in a deferment program requires students to participate in a daily, Monday through Friday, full-time schedule.”

Use space bar to show animation to reveal truck/car hood pic

“Let’s look under the hood to uncover the truth behind this statement.”







 Flexibility and customization are at the heart of a student’s IEP,  particularly as it relates 
to a deferment program.

 The IEP team determines what individualized special education, transition planning, 
transition services and/or related services should be provided for a student with a 
disability.

 The IEP team determines a student’s placement, time and setting in which the services 
will be provided.
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Presenter
Presentation Notes
Lisa:

“Let’s look at the facts. Students who defer have already met all requirements for a standard diploma. This allows more flexibility in creating a student’s deferment program. The IEP team—comprised of educators, specialists, families, the student and other stakeholders—customizes the schedule based on the student’s unique needs.
�
Each student’s plan is individualized to support their course of study and progress towards achieving their measurable postsecondary goals. The IEP determines how, when, and where services are delivered. So, a five-day, full-time schedule might work for some students, but it’s not a requirement for all.”






 Students may participate in programs like structured work-study, internships, or pre-
apprenticeships. These programs often involve non-traditional or part-time schedules. 

 For example, a student in a structured work-study program might only attend two 
days a week while focusing on job training the rest of the time.

 When planning student schedules, districts and IEP teams might consider incorporating 
secondary transition courses and career education courses to ensure the student 
generates the necessary and appropriate funding and that all free and appropriate 
public education (FAPE)-related instruction, services and supports are provided.

10
• Florida Education Finance Program (FEEP)

Presenter
Presentation Notes
Lisa:

“Deferment programs are not ‘one-size-fits-all.’ Many deferment programs often involve non-traditional or part-time schedules. For example, a student in a structured work-study program might only attend two days a week while focusing on job training the rest of the time.

When planning student schedules, districts and IEP teams might consider incorporating secondary transition courses and career education courses to ensure the student generates the necessary and appropriate funding and that all free and appropriate public education (FAPE)-related instruction, services and supports are provided. Comprehensive information on Florida’s education funding can be found at the Florida Education Finance Program (FEEP) website.


�To wrap up this myth, the purpose of deferment programs is to meet the student’s needs, not force them into a one-size-fits-all schedule. Flexible, personalized plans ensure students get the support they need to succeed and prepare them for their measurable postsecondary goals.”




Let’s move on to deferment belief number three with Kim Thorne”


https://www.fldoe.org/finance/fl-edu-finance-program-fefp/


Deferment Belief

Students with the most significant cognitive 

disabilities are not ideal candidates to defer 

receipt of a standard diploma and participate 

in a deferment program.
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Presenter
Presentation Notes
Kim:

“Thank you, Lisa!” Let’s determine the validity of the following statement:. 


Students with the most significant cognitive disabilities are not ideal candidates to defer receipt of a standard diploma and participate in a deferment program.”

(Use space bar to make animation happen)

“This is a myth and we need to put that statement on trial and introduce some evidence!”



 It is necessary for school districts and LEAs to provide a continuum of support to 
ensure free and appropriate public education (FAPE) for all students with disabilities 
who require specially designed instruction, transition services, transition planning 
and/or related services.

 Students with the most significant disabilities may require skills related to pre-vocation, 
daily living and/or independent functioning as part of a structured work-study 
deferment program.

 Structured work-study programs can be tailored through Individual Education Plans to 
align with the student’s strengths, interests, preferences, and needs.

12

Presenter
Presentation Notes
Kim:

“School districts and LEAs must provide a continuum of support to ensure free and appropriate public education (FAPE) for all students with disabilities who require specially designed instruction, transition services, transition planning and/or related services.

Students with the most significant disabilities may require skills related to pre-vocation, daily living and/or independent functioning as part of a structured work-study deferment program.

Structured work-study programs can be tailored through Individual Education Plans to align with the student’s strengths, interests, preferences, and needs.”




 Participation in a deferment program allows students with the most complex needs to 
extend their educational experience and better prepare for postsecondary life, including 
community participation, supported employment and other tailored transitions.

 Additional considerations for an IEP team when supporting students with the most 
significant disabilities plan for deferment might include:
 Measurable postsecondary goal attainment

 Medical and/or health needs

 Agency linkages and supports

 Relevant community resources

 Expanded IEP team participants, as appropriate, to support transition of the student from K-12 to 
post-school settings 13

Presenter
Presentation Notes
Kim:

“Participation in a deferment program allows students with the most significant disabilities to extend their educational experience and better prepare for postsecondary life, including community participation, supported employment, or other tailored transitions.

Finally, considerations by an IEP team when planning deferment program participation for students with complex needs might include: measurable postsecondary goal attainment, medical and/or health needs, agency linkages/supports (particularly Agency for Persons with Disabilities), relevant community resources and even expanded IEP team participants, as appropriate, to support transition of the student from K-12 to postsecondary.


The next deferment statement will be facilitated by Nicole Klees!”




Deferment Belief

Students with disabilities must meet 

minimum independent living and work-

readiness requirements to enroll in a 

structured work-study program.
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Presenter
Presentation Notes
Nicole:

“Thanks, Kim! The next belief is as follows:

Students with disabilities must meet minimum independent living and work-readiness requirements to enroll in a structured work-study program.”

(use space bar to show animation- flip myth statement upside down)

“Let’s turn that idea upside down!”



There is no provision in federal or state law that requires a minimum level of skill set in 
order for a student to enroll in, participate in, and/or benefit from a structured work-
study program.

 School districts and local education agencies (LEAs) may provide one or more 
structured work-study program(s) to support the needs of diverse students with 
varying skill sets.

15

Presenter
Presentation Notes
Nicole:

“There is no provision in federal or state law that requires a minimum level of skill set in order for a student to enroll or participate in structured work-study programs. Individual school districts and LEAs may provide one or more programs to support the needs of students that have prescribed special education, transition planning, transition services or related services needs through age 21.”





 Some structured work-study programs are specifically needed to support independent 
living and work-readiness skill sets, and as such, are a dominant focus of the program(s).

 Multiple data sources should be used when determining:

 Student enrollment in a particular structured work-study (if a district or LEA offers 
more than one program); and/or

 Designing a student’s course of study, schedule, and instructional design within a 
structured work-study program

16

Presenter
Presentation Notes
Nicole:

“For some students, independent living and work readiness skills (e.g., pre-employment skills) are a focus of their structured work-study program.

Qualitative and quantitative data, including data available within a student’s IEP, may be used and considered when determining enrollment in a particular structured work study, that is, if a district or LEA offers more than one program. Data can also be considered when designing a student’s course of study, schedule, and instructional design within a structured work-study program. Since Project SEARCH requires specific levels of independent functioning, school districts may need to provide an alternate structured work-study program for students who do not meet Project SEARCH’s criteria.

“I am now going to hand it off to Freddy Valadez for another deferment myth.”




Deferment Myth

A student with a disability who is 

receiving services through a Hospital-

Homebound (H/H) only category may not 

defer receipt of a standard diploma to 

participate in a 18-22 deferment program.
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Presenter
Presentation Notes
Freddy:

“Thank you, RTR!

Let’s take a look at this deferment statement: ” A student with a disability who is receiving services through a Hospital-Homebound only category may not defer receipt of a standard diploma to participate in a 18-22 deferment program.”


(hit the space bar to show animation- “microscope”)

“That’s not true- let’s put that idea under the microscope!”





 The requirements to defer receipt of a standard diploma per s. 1003.4282, F.S. do not 
specify inclusions or exclusions related to disability categories.

 A student that has met requirements for a standard diploma may defer receipt of a 
standard diploma if the student:

 Has an individual education plan that prescribes special education, transition planning, 
transition services, or related services through age 21; and

 Is enrolled in one of five deferment program categories

18

Presenter
Presentation Notes
Freddy:

“The requirements to defer receipt of a standard diploma per s. 1003.4282, F.S., do not specify inclusions or exclusions related to disability categories. It states that a student who has met requirements for a standard diploma may defer receipt of that standard diploma if the student 1) ”Has an individual education plan that prescribes special education, transition planning, transition services, or related services through age 21; and 2) “Is enrolled in accelerated college credit instruction pursuant to s. 1007.27, F.S., industry certification courses that lead to college credit, an early college program, courses necessary to satisfy the Scholar designation requirements, or a structured work-study, internship, or pre-apprenticeship program.




http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1003/Sections/1003.4282.html


 For a student receiving hospital/homebound services considering deferral of receipt of a standard diploma, 
unique factors may need to be addressed by the IEP team to ensure services and program type match the 
student’s needs

 Emphasis on the following needs may be warranted:

19

Health Care Transportation Social-emotional Behavior

Mobility Assistive Technology Communication

Presenter
Presentation Notes
Freddy:

“For a student receiving hospital/homebound services considering deferral of receipt of a standard diploma, unique factors may need to be addressed by an IEP team to ensure appropriate services and deferment program options match the needs of the student, including possible emphasis on health care, mobility, transportation, assistive technology, social-emotional/behavioral and communication needs.





 Teams developing transition IEPs for students with disabilities classified as 
“Hospital/Homebound” should reference FDOE’s “Hospital/Homebound Policies and 
Procedures Manual (2008)”

 Page 7 of the manual provides guidance related to students:

 Expected to recover and return to general education

Whose illness or injury prohibits return to the general education environment without 
special education services

20
• Hospital/Homebound Policies and 

Procedures Manual (2008)

Presenter
Presentation Notes
Freddy:

“Furthermore, IEP teams developing transition IEPs for students with disabilities classified as “Hospital/Homebound” should reference FDOE’s “Hospital/Homebound Policies and Procedures Manual (2008)” located at https://www.fldoe.org/academics/exceptional-student-edu/ese-eligibility/hospital-homebound-hh.stml.
Page 7 of the manual states: “For general education students expected to fully recover and return to general education, the IEP may include a statement that the student does not need transition services for the duration of this IEP. For general education students whose illness or injury prohibits return to the general education environment without special education services, the IEP committee may indicate that a full transition plan will be developed prior to the student’s return to the home school.”


“I am now going to hand it off to Leigh Ann Hale for yet another deferment myth.”



https://www.fldoe.org/academics/exceptional-student-edu/ese-eligibility/hospital-homebound-hh.stml


Deferment Myth

A school district (or LEA) can deny deferment to a 

student with disabilities who’s IEP prescribes 

necessary specialized instruction and transition 

services through age 22 due to the district’s existing 

structured work-study program not being the right 

“fit” for the student.
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Presenter
Presentation Notes
Leigh Ann:

“Thank you, Freddy!  Our final myth for this afternoon is the following: A school district (or LEA) can deny deferment to a student with disabilities who’s IEP prescribes necessary specialized instruction and transition services through age 21 due to the district’s existing structured work-study program not being the right “fit” for the student.


Use space bar to show animation to reveal cobwebs

“Let’s clear away the cobwebs of this misconception.”







 Enrollment into a deferment program is necessary for students with the most 
significant cognitive disabilities to receive FAPE and to receive identified special 
education, transition planning, transition services and/or related services needs.

 For a majority of students with more significant and/or unique needs, a school 
district/LEA-designed structured-work study program may be an appropriate 
deferment option that meets their outstanding special education and 
transition-related services needs. 

22

Presenter
Presentation Notes
Leigh Ann:

“Enrollment into a deferment program is necessary for students with disabilities, particularly students with the most significant cognitive disabilities, to receive identified special education, transition planning, transition services and/or related services needs.

For a majority of students with more significant needs, a school district/LEA-designed structured-work study program would be an appropriate deferment option that meets their outstanding special education and transition-related services needs.”



 Structured work-study programs can be designed to meet a wide range of individual 
student needs and abilities. 

 A structured work-study program for students with significant disabilities could 
emphasize skills such as independent living, pre-vocational and pre-work readiness, self-
determination, self-advocacy, and communication. 

 In summation, since structured work-study programs can be uniquely and flexibly 
designed and offered by school districts/LEAs, they have the ability to meet the needs 
of students they serve.

23

Presenter
Presentation Notes
Leigh Ann:

“Out of the five deferment program types identified in statute (s. 1003.4282, F.S.) structured work-study programs are unique in that they can be designed to meet a wide range of individual student needs and abilities. 

A structured work-study program for students with significant disabilities could emphasize skills such as independent living, pre-work readiness, self-determination, self-advocacy, and communication. 

In summation, since structured work-study programs can be uniquely and flexibly designed and offered by school districts/LEAs, they have the ability to meet the needs of students they serve.”

I hope busting the deferment myths presented this afternoon was helpful and enlightening. Let’s close this webinar with additional deferment and secondary transition information from Franklin and Donna! Franklin…”




http://project10.info/

Mobile Friendly

Project 10 Website: 

24

Presenter
Presentation Notes
Franklin:

Thank you, RTRs!  I want to invite participants to visit our Project 10 webpage! It offers a comprehensive collection of secondary transition information, including state and local contacts, assessments, publications, trainings by request, RTR contact information, access to our Topical Briefs and MUCH more.

Franklin: Press ESC to leave PPT slide and show P10 webpage (showing sign-in portal):

An important note about accessing our webpage: When you go to our site for the first time per day, you may be prompted to answer a question about the role you have (for example: Family/Guardian, Transition Educator, State Agency, etc.). Once you make a selection, you will be directed to our site. Our site is free and has no user registration requirement.

Since today was focused on deferment, let me share with you a few relevant pages to visit. (Do not name specific titles as Franklin will share on next slide)
Visit the Deferment page (Student Engagement and SuccessStudent Development and Graduation)
Visit Training by Request page
Visit publication page (Transition Requirements Checklist, Secondary Transition Roadmap, Graduations Options Charts, The 411 on the Big 5)




http://project10.info/


Project 10 Deferment-Related
Trainings and Publications

25

Trainings:
 Using Deferment and Extended Transition Programming (ages 18-22) to Support 

Postsecondary Readiness for Students with Disabilities (Updated)
 Deferment and Extended Transition Programming (ages 18-22): Information for Parents, 

Families and Community-Based Transition Stakeholders (Updated)
 Graduation Requirements (Updated)
 Writing Effective Transition IEPs (Updated)
 Know Your Secondary Transition Legislation 2021-2024
Publications:
 Secondary Transition Roadmap for Families
 Graduation Options Charts
 Transition Requirements Checklist

Trainings can be requested on the 
Project 10 website, under 

“Training by Request” 
http://project10.info/DPage.php?ID=3

19

Presenter
Presentation Notes
Franklin

We hope this webinar has helped to clear away some of the cobwebs distorting the meaning of deferment. There are indeed several more deferment myths out there (and that list is growing), but please know that we at Project 10 have developed several trainings, publications and resources to support your learning and implementation.”

It is highly recommended to access one of Project 10’s two comprehensive deferment trainings. If you are a district-based or school-based staff, it is recommended you seek out “Using Deferment and Extended Transition Programming (the first training listed on the slide)….If you are a non-school district stakeholder, the second training listed would be most appropriate for you “Deferment and Extended Transition Programming…”

It is not listed (yet) but in development for the 2024-25 school year is training with a draft title:
“18-22 Programs: Ensuring Deferment Benefits for Students with Disabilities”.

Publications are available in PDF format on the P10 website. Many publications have English, Spanish and/or Haitian-Creole editions.

I am now going to pass it off to Donna to share a few “New and Upcoming Attractions” and a to close us out for the afternoon.”

http://project10.info/DPage.php?ID=319


New and Coming Attractions 2025
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 Project 10 Winter Institutes
February 2025 (Zoom)

 Statewide Transition Contacts Meeting (BEESS & Project 10)
April 8, 2025, Orlando, FL (Florida Hotel and Conference Center)

 VISIONS Conference
April 8-10, 2025, Orlando, FL (Florida Hotel and Conference Center)

• VISIONS Registration Page: https://www.eventbrite.com/e/2025-
florida-dcdt-visions-annual-conference-registration-
873380744317?aff=oddtdtcreator

Project 10 Facebook (https://www.facebook.com/project10usfsp) 

Presenter
Presentation Notes
Donna:

Review the three upcoming events and a reminder about P10 Facebook:

Project 10 Winter Institutes �February 2025 (Zoom) 
Statewide Transition Contact Meeting (BEESS & Project 10)�April 8, 2025, Orlando, FL (Florida Hotel and Conference Center)
VISIONS Conference�April 8-10, 2025, Orlando, FL (Florida Hotel and Conference Center)


https://www.eventbrite.com/e/2025-florida-dcdt-visions-annual-conference-registration-873380744317?aff=oddtdtcreator
https://www.facebook.com/project10usfsp
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Thank you for your kind 
attention! 

We invite you to complete a 
brief survey. Your responses 
will help us to continue the 
development of our training 

skills and identify areas in 
which you would like to have 

more information and 
support.

12/11/2024

Presenter
Presentation Notes
Donna:


Thank you for attending this presentation. 

Please take a minute to scan the QR code using your phone and complete a brief survey.  Your responses will help us to continue the development of our training skills and identify areas in which you would like to have more information and support.

If you have any questions about today’s webinar, or any secondary transition planning need, please feel free to reach out to your local RTR! I can safely speak for them and say that they’d be happy to serve you!
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